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ABSTRACT : .
One hundred forty-seven students enrolled in a-
) developmental reading program responded to a gquestionnaire desxgned
- to ascertain the reading attitudes and interests of middle schdol -
- students. It was hypothesized that by overemphasizing basic. skills
instruction, schools ‘may not be takxng the necessary steps to help
tudents -develop the ability and desire to read and learn -
ndependently. Specifically the questions were designed to legrn (l)
what percentage of students felt the reading materials were 02
practxcal value to them, (2) what.percentage found the materials of
- interest, (3) students' reading interests, and (4) students' °
perceptions of teacher c‘oxces of material for them. The results
indicated that 71% felt that the materials helped them in other
school subjects, but onl? half felt the materials helped them outside

-

of school. Forty percent liked the readlng materials; 60% did not.
Sports.was the subject o greatest interest, followed by animals,
mystery, comics and humorous: stgrxes,,and science fiction. Only half .
felt that teachers would jselect books to match their readxng . ‘
interests. The results sge-ed tq/;ndxcate a lack of communication ’
between students and teachers in the reading material selection - .
process, and suggested a]need for teachers and students to discuss.
the value of all activities in reading class. (The questxonnaxre used

. in the study is appendedﬁ) (B?ﬁ) :
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Basic Ski1l Emphasis: Its Effect on “ |

~ Independent:Reading Development "

2
\

A central issue in.the reading .field is the dilemma of bridging

a

. ‘the gap_between basic skill mastery and the development oftlife-long,
“reading habits.waore specifica]]y;'the.teacher-of read;ng mustt ask’
'"How can I equip my students with the basic reading ski]?% to help -
“insure a 11terate society and at the ‘same ‘time 1nst111 the ab111ty and

] ) : »
Y

"o des1re to read and learn 1ndependent1y? . - -

The pr1mary aim of th1s paper is tolreport the results of a
status study'on reading attitudes and interests: of middle;sghoo] _4_
students Throughout the nat1on schoo]s place Jor emphasfs’on' .
- - ' bas1c sk111 mastery in preparat1on for state manjited competency h

‘ tests.’ Nevertheless, the deve]opment of 1ndependen€ reading hab1ts '
'? is an expressed goal of a]l reading programs But. as is wide]y .
'known, the growth of 1ndependent reading cannot be left to chance. g
o ' _Many times it takes a-back seat to the natlonwide wave of “basic ski]]
O . instruction. By ogere»vhasizing basic skill'inStruetion, schools“
.may not be‘taking the‘necessary steps to help students develop-the
ability and des1re to read and 1earn 1ndependent1y A]lington‘(1977)

!

**““‘“4”7"/“&addre§ses th15‘tontern by-stating "In fact, when'reading takes a" \ *““““”;’*'

back seat to ski]]s instruction, one,has to ask the age old question ;

about the cart and the Tiorse," 'This‘BasTt ski11semphasis is, and‘“

.qrightly S0, a national concern as is read11y seen in the number of
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- ~on teachers to insure pupi]s "pass” such tests, inordinate number of
inserv1ce activities related to basic skills, and the p]ethora of new
materials to help students 1earn these mandated skills. |

" At the same time, it is important and necessary to examine the

'ndependent,or recreational(reading habits;of students. Basic skill
mastery does not automatically equate with increased recreatiohal
reading abi]ity 'The importance of mastering basic shi]ls'loses its
powerfu]ness if students cannot or w111 not read to 1earn.on their own
The phases of 1earn1ng to read and reading to learn shou]d’be

viewed as overlapping in nature, not separate el tities Speaking t\
Coe .th1S issue, Jackson (1970) stated ' t; ) f 1* |
- - L.i o \un truth, we do- not \\ann\how to read and then put the J‘(

o ability to use.d wecdo both at once,' Though we may w1sh(:
. ' ; '.. - %o separate ourJthoughts about these two phenomena and

o jtreat them as distinguishable stages of a singieaprocess, o
the two in actuality are,inextricably intertwined (p;i85).

& -

Status Study L .
N

o students (grades 5 6, .7) was conducted to’ gain insights. into the _
n di]emma between basic ski]] mastery and recreational reading ability
[ — One hundred fortyoseverr‘students in-a- rural southeastern caunty en-.

rolled in a deve]opmenta] reading program responded to the reading _'

A status study of reading attitudes and interests of middle schoo]

legislative mandates competency tests at various - grade 1eve1s, pressure:

“§>3‘ ‘ qGE§tT0ﬂﬂ3TrE“”“ThTS”QﬂES1ﬂTWWﬁHTT?ﬂN&S‘ﬂES+gﬂeﬂ“t0”aSﬂeSS'Sfﬁﬂenu: =

attitudes and interests to materials used in reading class and student

-
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. . S Ihndependent' Reading 3
perceptions regarding the applicabiljty and practica]ity of reading :
materia]s to aid in i‘ostering independent reading habits. § '; )
RS ‘Résults - ‘ | * ;
| Q J Infcrmat;ion from the questionnaire were designed tovénsv&r four r
h main'questions ‘ " The questions -and sumnary} of results are listed below. .
1.. What percentage oi\the students fe]t ti?_g'eadihg meteria_ls
T *‘(:_, werer of practicai va]ue to them? -
. .o - ;.
) ,cent fe]t the materiaTs used 1ﬂ’ readihg class he]ped ’
k ‘*l : in other school subjects, 29 percent did not.
52 percent felt: that wof‘ki‘ng with the reading materia]s 1n
. l sc‘nool he'iped them outSide of school, ‘48 perc,ent d_id no_t..
‘ 2. what.fperc,entage o_f the students found:;the rhp_teri'a.ls Il}lSE,d in'__.':; .v
their reading class of interest? o | 5
a X : Findings . | . _ N ) U ’
‘ N ' . 40 percent of ‘the students 1iked the reading materia]s used
' in class, 60 percent duLnot \> | | - |
| ’~ 3. What- -arg students' interests? B ,
’ S Findings - ‘\ | . .
" - ) ‘ Sports " ,| d 33 percent .~ d ‘,
Aninia]‘s ' T " ' , 50 percent ‘:J - .‘ L
. ——'Mystery R S ) e 12 p"ercenté‘.— -
' Comics and ,H‘u;noro'us Stories - ) "7 perc,ent . .- RS
¢ :
o o
i
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N . . - -
| . - ‘ .
. " Science Fiction
- S : Y :
: > Less' than 5 percent
~ Movie Stars " o
o ; for each topic
Careers g o ~ .
Adventures )
. , , | ‘ \
. 4. What are students' perceptions of teacher choices of
¢ SN ‘materiaisffor them? _ |
.. findings k
. 30 percent fe]t teachers wouid choose school work or ditto
) ‘;?, sheets to read ;‘_ . DS | T
r'ir o216 percent respohded that theyﬁdidn t know what teachers
S . would select for them . - Lo o .
e T 34 percent felt. teachers w0u1d se]ect books to match thedr
SR _ _ , i .
. C T ] interests T B
. . . t ‘.' ,_,Iﬂ\" ‘l
T Discussion , '

The primary objective of the s tudy was to ascertain the students

'5' resuits from the standpoint of a comprehensive reading program, one
has to question the results The profi]e of responses §eems to indi-
Tate a Tack of baiance needed to foster lifeﬂong reading habits . The '
authors feel a common thread runs through the student responses.

" This thread appears to be iack of communication between teachers

o T and students In many cases. teachers did not seem to know what

viewpoints of - reading materials used - in their ciasses Viewing these .

students were interesf &I reaﬂThg“'"ﬁﬁd"ﬁth‘students*don*t”seem

‘to know or don't understand why they use the materia]s in the

AN
r




" was possible to glean other commonalities in the student responses.

', seif was fine but the "other stuff" of dittos and\;\rkbooks were "work" .

E Student responses seemed to indicate a dighotomy existed between

' 'Jecreational reading and ski]]s work.and dittos Speaking diréct]y
to this points‘égtegei (1981) stressed that by emphasi;ing'readihg ' .

"as a'series of assignments Apparenti%;>such was the case “in this
-, study for at ieast a third ‘of the students - »
,invpived-in material selectton and purchase; ~In order for a reading

used with students. If not the reading ciass can intensify rath%r

" . than diminish reading prob]ems

NN
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. : Independent Reading

b J
reading class.

This one reason of iack,of communication might expiain many
of the findings. Almost 50 percent of the students felt their

reading material did not help them learn outsiderof schoo]. This -4

.

connection between class materials and their usefulness in iearning_T
outside of school must'be continually explained and encouraged by
teachers. -Due to the open nature of the reading questionnaire, it

e )
Students seemed to iike educational games but did not view them

as helping them to- iearn. Again, this fact must be continuai]y '

communicated'to students. Likewise,“many students felt reading it-

assignments,ouer'rEcreationai reading, children will view.reading

4

‘ P

A]so 60 percent of the students did not like the~materiaTs in .

their class.  Ihterviews with teachers indicated students were not

ciass to be a success, interesting and meaningfui materials must be

Last, the perceptions students hold regarding teacher se]ection

¢ . !
.
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of bogks for them were surprising. 0ver 30 percent of the students
S ~

feit teachers wbu]d select l'schooi work“ or dittos on skiiis instead
of story books. Another 16 percent had no idea what teachers would
select for them. - This seems to indicate»a lack of communiCation

between teachers and students regarding student interests Further-

more, Oliver (1973) suggeated that often chiidren discover the vaiu/s

_ of teachers. concerning reading by what teachers seiect for them to

- P~
read. It is reasonabie to ask the question "Can we criticize students

for fee]ing that teachers place a high vaiue'pn reading dittos and
‘thug reading -is completing such activities?"
Middle schoois, in particular, are caught in the diiemma of

assuring students know and appiy basic reading skills. At the'same'-

"iu ‘time reading programs~mus§ provide experiences that insure sgudents

areas and provide exper)ences in recreational reading t
N , [

horizons and reading.interests

can learn with a variety of materiais agd.work purposeséin’the oontent

. (x ) ’ I}

However, in practice,. the learning of\basic skills along with '

«the basai reading program many times constitutes the totai reading -

progrém whiie this emphasis may lead to mas tery of some or aii basic
skiﬁ/sv it eiiminates the two vital areas of independent reading and
cohtent reading Unfortunatelyw this narrow viewpoint of a total

. N
reading program inhibits the develdpment of broad reading on the part -

" of children. Indeed) the ultimate success or failure of a develop-

-

-~

exéand learning,

mental reading program has to be judged on the degree to’whichlstudents_.

.

‘can apply their abilities and skills in varied reading situations.<

o
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Chiidren must be given the opportunity to deveiop independent
reading habits or eise they simpiy will jein the growing number
* of adults wﬁo can réad but simply refuse to do. SO, 5 '
Jackson (1970) spoke direct]y to this point His,ingeninus
, | ' conc]usion is best stated in his own ‘words |
B " . ::hen schooi days are no more than memories the inhabi-

tants of ‘today's ciassrooms will turn to books (if they

¢ -

e

= turn to them at all) not because someone tells them to
"do so nor because they will get gopd gradesiif:they do,
but because'they find ‘the experience‘personaiiy rewarding.
They wiiilread not because they have to do so, but'because,
I ‘ they want to do so. Surely we must worry about whether
_ { O : what we do in school enhances or erodes the deveiopment

'

of this’ desire S (p 96)

‘ COnclusion‘

o The-foregoing'is not'to suggest that schoo]-reading prqgrams T
need not emphasize basic dkill mastery Basic reaging skills are
necessary but rshould not'be viewed as ends in themseives Their T

v 'vaiue lies dniy in the overaii goa] of increasing independent readdng

' abiiity with respect to interézts and percggtions of practicaiity,

the students, of course, are the best source., Immediate impiicaﬁions

" of this status study suggest that teachers determine the interest -

quality and practicality of materiais used in~thei'“hlasses Next

s ”3""&?@'1’(”"3’373“!!“?1“&1““1’?\'@'6‘ pEtween baste WWWSWCW'H v

' independent reading., Last, {ft is imperatiye that teachers and

. : . . | \




Independent Reading - 8

studeﬁts togethefftonmunicate éhe value of.a11 activities in a reading:'
v _qc]ass to the promotion of independent 1earning both inside and out-
| “~; side of schoo1 Most of a]l, the argument presented in the paper has
asked ghat some concern be directed toward the quality of reading '

“experiences offered to students in our classrooms.
- ~ v '~
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Directions
Sirections

1. If you ‘could choose the books and magazines to use in your reading

Independent Reading 9
. O~

B .
J . , . . A

Reading,Questionnaire

i

Do not write your ‘name anywhere on this. No one will know-how yeu
answered. This is not a test. There are no right or wrong answers.
I want you to tell me what you think of your reading class and the
things you.read for this class. -

Take all the time you need. Nrite just what you think.
N . .‘ . \

class. what would they be about?

2. Do you feel that the th ings you read¥in your readin —etdss have -
,helped you in your other subjects? . ,
How have they he}ped?
If you feel that the things you read in your reading.glass have not
: helped you in your other subjects, why haven' t they he
3. What do,you like best’ about your reading class?
What don't ‘you like about your reading class? | ' ‘o IR
4, Rate the reading materials used in your reading class N
2, o I like them: (circle one) , | '
| - 1. not at all 2. a little_ 3. sometimes, - half and half
4. fairly well = 5. -very much o . .
. N If your ‘teacher got a book for you to read, what do you think it -
would be about?
g 6. Do you feel that working: with the reading materials in school have
‘ helped you outside school? v . .
How have they helped? = - : - Y E v
! If you feel that working with the reading materials in school have 7 . |
not helped you outside of school, why haven't they helped?” ‘ B
.
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